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Abstract 
Education for European citizenship as a field of adult education is 

increasingly relevant in the postmodern pedagogical literature due to the 
multicultural backgrounds and values of European citizens that can be 
sometimes the apparent cause of conflicts and tensions, in the absence of social 
and civic competences. Starting from the systematic study of most recent 
developments in adult education, this paper focuses on the hypothesis that there 
is a direct correlation between the participation in adult education and the 
development of social and civic competences. The paper also explores the 
potential of ICT in the education for European citizenship, highlighting the 
relevance of virtual learning communities in facilitating the development of 
social, civic and digital competences for adults. 
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1. Introduction 
Education for democratic citizenship refers to training young people and 

adults to be active citizens of a united Europe, and also to the development of 
humanistic values and key competencies such as intercultural dialogue, 
negotiation, solving of community’s problems etc. Active citizenship requires 
knowledge of your fundamental rights, the desire to be an agent of change in 
society and accountability, selection and ranking of social values, critical 
perspective and logical reasoning in relation to the discriminatory influences 
and interventions or decisions of any kind that alter the lives of citizens a state 
or community, the ability to work in heterogeneous groups, openness to more 
diverse values, communication and transfer to other value systems.  

We can distinguish two different dimensions of the Education for 
European Citizenship (EEC): one concerning knowledge of fundamental rights 
and relevant laws and the other relates to motivation and civic involvement in 
issues concerning personal rights and social issues. Unfortunately in many 
countries in Europe, especially the new entrants, there are many people who do 
not know any of their rights nor are actively involved in community affairs. An 
argument for this would be the high rate of absenteeism in the vote, and the 
answers to general knowledge questions regarding the main European 
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institutions or basic law of the EU. EEC is necessary in the context of 
globalization, economic crises and ethnic tensions and imbalances due to micro 
and macro social conditions that exist in a society. For example, the intolerance 
towards immigrants or people of other ethnicities, races, religions, etc. 
represents a particularly important issue in the EU that can be explained by for 
some EEC deficits at the level of individuals, communities or nations. Europe is 
a conglomerate of nations with different histories and traditions but also with 
certain core values, integrated through a common ancient roots but also 
medieval legacy: Roman law, Greek philosophy are just some of the items we 
have in common collective European culture. But besides these similarities are 
important ethnic, cultural, economic, social and political distinctions that make 
up a European value mosaic with small chance of success if we do not identify 
a strategy that focuses on the common elements (a European strategy) but that 
also respects the great differences. The instrument by which we can do this is 
citizenship that is fundamentally democratic, centered on common European 
values and embracing the differences, which are actually the foundation of the 
EU as a socio-political entity. Unfortunately at the moment it was found that 
many Europeans do not know their rights and thus the citizenship is understood 
as a legal concept and not so much on an actional, practical and pragmatic 
level. It is therefore necessary an education for the formation of civic skills, 
especially in adult education as it targets those who now have the right to vote. 

The relations between EEC and the professional education of adults are 
complex and can be viewed from two angles: on the one hand EEC affects how 
adults are trained by introducing conditions and fundamental values for 
European democracy such as combating discrimination, equality of opportunity 
between men and women, being aware employee rights (Labour Code), using 
democratic principles and values in training, such as: student consultation 
before making a decision, decision by plenary vote, etc. Conversely, the report 
can be seen by the significant size of the professional education of adults to 
develop specialists in EEC. As it can be seen, EEC is hardly present in the adult 
education, and has a more non-formal presence that is visible in the activity og 
some NGOs. This dimension highlights the acute importance of teacher training 
in EEC.  

The conceptual relations between EEC and adult basic education is 
more visible and covers basic skills that someone should have as an active 
citizen of the EU. Of course, they are also related to writing, counting, 
communication and digital skills etc. Adult Basic Education is a prerequisite for 
EEC, since in the absence of a consistent educational background is difficult to 
believe that someone can develop a true understanding of the European 
dimension of education, culture, citizenship etc. A further argument is that a 
certain EEC deficit can be observed in the groups coming from marginalized 
strata of society. Therefore they are a target group of EU programs for the 
development of EEC (but not only). Conversely, civic competence tends to 
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become a core competency, at European level. If the development of a 
European identity is desired, then the exercise of rights as European citizens 
should be something common, accessible to all, including those with 
disabilities, who should have access to the opportunity to make a change. 

  Lastly loisir education may have some elements in common with EEC 
through volunteering dimension, especially at NGOs. There are many NGOs in 
our country seem to be the guarantors of human rights and democracy in 
Romanian society (e.g. Pro Democratia). Also, in their free time, many people 
may have the opportunity to inform themselves and actively participate in 
various social-cultural activities focused on democratic citizenship. 

  
2. Explanatory theories of education for European citizenship 
Many explanatory theories of EEC can be identified in the field of 

philosophy. In Antiquity, Aristotle and Plato believed that it was a shame for a 
citizen not to get involved in community affairs. But then of course, a polis was 
small, and every vote clearly counted. This interest seems to have disappeared 
today in a society where TV and the Internet take the place of the ancient agora, 
and where the human personality is lost in the crowd. So a first theoretical vein 
is the ancient Greek democracy theory, perfected by modern liberal 
theories (through the French branch - Rousseau, the social contract theory was a 
tremendous influence; Montesquieu and other Enlightenment philosophers and 
through Anglo-Saxon branch - initially British, then American). We can also 
observe the influence of hermeneutic and existentialist post-modernism 
influences. In a legal framework, there are several documents that are extremely 
important for this field: the Universal Declaration of Human Rights elaborated 
by the UN in 1948 and subsequent documents that extend and clarify human 
rights through anti-discrimination package, children's rights, workers' rights, 
etc. In terms of social analysis, we see that all theories presented above have an 
impact on EEC in one form or another (Strunga 2014): Brookfield’s critical 
reflection theory, by the special importance it has critical view on various 
ideological and political values, critical judgment and the empowerment of 
citizens. This theory can also be used for educational purposes by emphasizing 
EEC and optimizing the situations that exist in certain social 
system. Then, social critique theory (Habermas, Fromm and Marcuse) and 
critical consciuousness (Freire) emphasizes the structuring of society groups 
that exert an influence on the superstructure (composed of values, 
culture). Social differences are reflected in the cultural and educational 
differences, which can be seen more easily from the position of outsider. We 
would also add cultural reproduction theory (Bernstein and Passeron) 
emphasizing exactly the same issues that I mentioned earlier and the social 
phenomenology theory (Berger and Luckmann) synthesized in the sociology 
of knowledge. Important contributions were made and other sociologists, as 
Talcott Parsons (social action theory), Emile Durkheim and many others. 

Provided by Diacronia.ro for IP 216.73.216.172 (2026-01-28 01:21:13 UTC)
BDD-V1864 © 2015 Sitech



357 

3. European perspectives over education for European citizenship  
 In 1973, Copenhagen Treaty emphasized the importance of developing of 

a sense of European community. Adonino Report from 1985 also marked an 
important moment in the construction of a peoples’s Europe. The Maastricht 
Treaty of 1992, which introduces the idea of a European citizenship providing 
each citizen the right to move anywhere in the EU (reality more refined by the 
Treaty of Amsterdam by introducing of Schegen Convention in the treaty). 
Among the most important European documents in this field we could mention 
(Strunga 2014): Amsterdam Treaty (Article A) which promotes and encourages 
the idea of European citizenship not only in the legal sense but in the sense of a 
Europe closer to its citizens. This document stresses the importance of citizen 
involvement at all decision levels, especially European and importance of 
education in EEC in the context of social and cultural diversity. Another 
important treaty for European Citizenship is signed in Nice in 2001. European 
Commission's 1997 report Towards a Europe of knowledge emphasizes the 
importance of lifelong education in EDC and the need for appropriate 
policies. The society should provide its citizens with the means to progress and 
development in life, especially in the field of civic competences which are the 
vehicle through which Europeans can help one another and shape the EU's 
future. Education was considered a key issue in another document of the Study 
Group on Education and Training - Realising Europe through education and 
training and also White Paper: Teaching and Learning: Towards a 
learning society. Another important document is the publication DGXXII - 
Education and Active Citizenship in the EU in 1998 (Strunga 2014). EU 
involvement in this sector is visible through research and intervention programs 
financed by the community, such as the European Voluntary Service, launched 
in 1996, Youth for Europe III, Socrates and Leonardo da Vinci, Europe for 
Citizens, under the umbrella of Lifelong Education Programme and currently 
Erasmus+ which include the eligible actions including issues regarind European 
citizenship, especially for young people and disadvantaged groups.Among the 
conclusions of various studies we could mention some of the following ideas: 
many adults lack knowledge, relevant information, skills, self-confidence to be 
active citizens; non-formal learning and the volunteering-like activities help to 
more easily correlate the emotional and pragmatic aspects of European 
citizenship with the cognitive dimension; the increasingly high importance on 
of intercultural communication skills and the ones related to adapting positively 
to changing environments. The competences extend the purpose and relevance 
of learning for active citizenship. 

              In the framework of DGXXII Citizenship Study, there were 
identified several conclusion as: some practices have outstanding results 
focused on democratic and participatory learning; active citizenship tends to 
become increasingly more a lifelong learning .Some interesting case studies are 
highlighted in the next paragraphs (Strunga 2014): 
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a) An adult education project to support socially excluded women, 
conducted in the Socrates program in 1994/5, through a partnership 
between the Spanish Federation of Popular Universities and the Spanish 
Ministry of Education, together with 8 other states. Socrates Programme 
has financed about half the cost of the project and involved the 
participation of 140 low-income women without basic skills. The basic 
idea was to connect learning to empowerment, so that these women 
would acquire the skills and confidence needed to participate in social 
life beyond their households. The training providers were adult education 
trainers and social services representatives. The teaching methods have 
placed a particular emphasis on interaction and group dynamics as a 
facilitative context of effective learning. The participants were 
encouraged to think critically about their own status as a disadvantaged 
group and the collective strategies to optimize their life (both individual 
and collective). 

b) Another project carried out under the program Youth for Europe in 
1996/7, in Finland, 25 young people from various ethnic backgrounds 
had to make a hip-hop music video that would both represent a larger 
group of young people and would also be entertaining for those involved 
directly.The focus was on combating racism and the multicultural society 
was brought in video themes. Many of the project objectives have been 
achieved through participatory education. 

  
4. Education for European citizenship in Romania  
One example was AGGR’s (Romanian Guides Association) Education 

for Democracy project which aimed to develop the concept of Leadeship and 
democratic behavior among its members. The main goal of the project was to 
strengthen the role of young people, especially girls and women, as volunteer 
leaders actively involved in decision-making both within the Association and in 
the community they live in. AGGR conducted adult education seminars in the 
framework of this project under the motto ‘I am a leader guide / a leader in my 
community Guide!’ in eight local centers and a territorial center: Adjud, Barlad, 
Botosani, Bucharest, Cluj-Napoca, Focsani, Smelly Town, Municipalities and 
Mountain Meadows under Oarţa Lower/ Maramures County. APD (Association 
Pro Democracy) also facilitates extensive public information and actions of its 
members on legislation, rights vs. responsibilities, and indicates various 
deficiencies or manipulations of decision-making bodies. Some of the NGOs 
involved in EEC developing European projects in this field are FDSC - Civil 
Society Development Foundation, Civic Alliance of Roma in Romania, Amare 
Romentza, APADOR CH, Arin, Association for the Promotion of Women in 
Romania, Junimea Association, Motivation Association, For You Partners 
Association, the Association for Euro-Atlantic Civic Integration, Association 
for Regional Rural Development, Sustainable Sighisoara Association, South 
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West Romania Association, the Association for Urban Transition Centre for 
Partnership and Equality, PACT, For Partnership Foundation, Mare Nostrum, 
Master Forum, For You, Pro Women, Save the Delta, Terra Millennium III, etc. 

In our opinion, EEC is very underdeveloped in Romania, especially in 
the field of adult education, and it is being developed in particular through the 
NGOs activities, rather than in a more formal, institutionalized context. We 
rarely see cultural events at state or popular universities, always without much 
interest for public. A very important role in the propagation of EDC plays mass-
media, and Romanian broadcasts of debates, talk-shows, etc. It may be also be 
noted the low interest degree of adults (and the students) for this kind of 
courses. State Ministries (e.g. Ministry of Education) do little to develop a 
strategy for citizenship education. From this point of view, Civic Education is 
the only discipline that requires EEC, but at the undergraduate level. The 
remaining subjects (human rights education, peace and inter / multi-cultural 
education remain in the (rare) or optional curriculum or squeezed as tangential 
proposals within the framework of educational objectives. 

As some European studies note, in Romania is a very high level of 
ignorance towards the concept of European citizenship, which is not interesting 
unless it has immediate consequences on the living standards, emigration 
policies or facilities, shopping etc (Strunga 2014). Romanians are not very 
familiar neither with European institutions, and the related legislation. This is 
also the reason why it scores so low in surveys of tolerance (Young in 
Romania and other studies). 

On the level of possible solutions, it is clear that EEC is absolutely 
necessary in Romania, both in initial education and in adult education. The 
initial education curricula should be improved but not necessarily broadened by 
incorporating participatory and active methods, and targeted to exploit the 
potential cross-disciplinary objectives. Many solution could use the potential of 
EEC education like: inter-school projects, international mobility, and especially 
training sessions for teachers to be active agents. In the adult education, some 
suggestions would be to organize teacher training courses, projects for the 
marginalized groups and increasing the involvement of NGOs in the field. 
 

5. Virtual learning communities and the Education for European 
citizenship professionalisation 
  As we mentioned in a previous paragraph, the training of trainers in this 
field is essential, particularly in adult education, where there are not so many 
initiatives as those for pupils (in initial education). Civic competence is seen by 
specialists as having three dimensions: cognitive, emotional and pragmatic. It is 
important for trainer to to encourage especially the development of those 
emotional values related to European citizenship and democracy and to use 
participatory methods involving all the learners (Strunga 2014). The main 
competence of the specialists working in this field must be related to efficient 
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communication, leadership and ability to cooperate and to organize groups. It is 
also important the ability to identify target groups (including disadvantaged and 
marginalized groups), the use of media education, and ICT educational 
strategies (computer, internet etc.) together with the ability to design research 
and develop European projects. 

Virtual learning communities can be integrated as a very powerful tool 
in the Education for European citizenship. We have identified several 
advantages of using such platforms in initial education that can also be used in 
adult education as (Strungă, 2014; Strungă, 2015): 

- Virtual research and study of the learning behavior of students is one 
of the most important advantages of using such a platform in the field of 
Education for European citizenship: we can measure the level of interest, hours 
spent on platform, the number of contributions in the virtual learning space and 
other useful parameters. The students have also the opportunity to create 
surveys using external web services such as Google Forms (for questionnaires). 

- Virtual curriculum for the field of Education for European citizenship, 
in comparison with the traditional version offers many advantages as well: the 
possibility to change the manuals (considering they are used in the form of a e-
book) almost instantly at no cost for students or professors; multimedia content 
in courses – video, audio and interactive text (i.e. integration of Merriam-
Webster dictionary or Wikipedia plugin) that is more intuitive and facilitate the 
learning process; the possibility of inter-platform integration (combing the use 
of multiple services such as Google Documents, Evernote, Dropbox etc. in 
order to assure a better flexibility for students’ learning).  

- Virtual evaluation and assessment, that is extended, in comparison 
with its traditional counterpart for all the learning activity of the students in the 
field of Education for European citizenship: the professors can take into account 
the contributions done in the free time, holidays and using all types of content 
available to express one’s ideas; also this will lead to a more authentic 
formative education, that has transparent criteria and encourage the opinions 
and judgments of the whole group.  

- New constructivist virtual learning and teaching strategies that start 
from the premise that students can learn anytime they want if are adequately 
motivated to use the new technologies of information and communication. 
Every time one student logs on the internet or reach out to entertainment 
websites (such as YouTube or TED) is an opportunity to learn, organize what 
they learn, share the news with their peers and instructors and create new 
knowledge based on that.  

- Building international virtual learning communities is arguably the 
greatest advantages in the field of Education for European citizenship because it 
promotes social learning at European level in a framework that is especially 
constructed to facilitate students’ learning. Students get to know foreign 
colleagues and teachers, learn their culture in context, exercise intercultural 
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curriculum and competences, promote intercultural dialogue and cooperation, 
approach transcultural issues more easily and so on. 

- Developing efficient mentoring and particularly eMentoring (maybe in 
the context of a European project) is one of the best ways to reduce the gap 
between the current civic competences of adults and the necessary necessary for 
the „Europe of knowledge” that values both diversity and interculturality. 
According to education sciences experts mentoring means (Mitzke apud 
Ungureanu, 2001): to facilitate learning, growing and development of another 
person, usually an adult; to assure the evolution in knowledge, work, thinking, 
life perspective of the mentee with the help of a mentor; a way to help another 
person to become what he/she wants to be, in realistic and reasonable 
conditions; 

In conclusion, all these suggestions can be integrated in a more complex 
model of empowering adults to develop their European citinzenship by using 
virtual learning communities. It is worth mentioning the case of virtual 
universities that are using learning communties for adults that can be a solution 
to improve access for people living in remote areas, in order to develop their 
digital competences and to create bridges between seniors across Europe and 
various groups of professionals interested in this field.  
 

Acknowledgement 
This paper was co-financed from the European Social Fund, through 

the Sectorial Operational Programme Human Resources Development 2007-
2013, project number POSDRU/159/1.5/S/138907 "Excellence in scientific 
interdisciplinary research, doctoral and postdoctoral, in the economic, social 
and medical fields -EXCELIS", coordinator The Bucharest University of 
Economic Studies. 
 

References 
Ayling, D., Owen, H., & Flagg, E. 2006. Thinking, researching and living in 

 virtual professional development community of practice. ASCILITE 
 2006 Proceedings Volume.  

 http://ascilite.org.au/conferences/wellington12/2012/images/custom/ayli
 ng,_diana_-_thinking.pdf. (accessed June 20, 2015). 

Blanchard, A., Askay, D. A., & Frear, K. A. 2010. Communication, 
 Relationships and Practices in Virtual Work. Hershey, PA: ISI Global. 
 pp. 161–176. 

Botha, A., Kourie, D., & Snyman, R. 2008. Coping with Continuous Change in 
 the Business Environment: Knowledge Management and Knowledge 
 Management Technology. Oxford, UK: Chandos Publishing. 

Boulay, R., & van Raalte, L. 2014. Impacting the Science Community through 
 Teacher Development: Utilizing Virtual Learning. International Journal 
 of Technology, Knowledge and Society 9(4) (2014): 13–24.  

Provided by Diacronia.ro for IP 216.73.216.172 (2026-01-28 01:21:13 UTC)
BDD-V1864 © 2015 Sitech



362 

Bunăiaşu, Claudiu M. 2010. Seminarul didactic universitar. Craiova: Editura 
 Universitaria. 

Bunăiaşu, Claudiu M. 2011. Proiectarea şi managementul curriculumului la 
 nivelul organizaţiei şcolare. Bucureşti: Editura Universitară. 

Călin, R. A. (2015). Self-Education through Web-Searching - An Exploratory 
 Study. Social Sciences and Education Research Review, 2(2), 47-58. 

Cole, M., & Engeström, Y. 1993. A cultural-historical approach to distributed 
 cognition”, in „Distributed Cognitions: Psychological and Educational 
 Considerations”: 1–46. 

European Commission. 2013. Working together for Europe’s young people –  A 
call to action on youth unemployment, COM(2013) 447 final, pg 2-21. 

European Commission. 2014. Taking stock of the Europe 2020 strategy for 
 smart, sustainable and inclusive growth. COM(2014) 130 final/2, pp.2-
 20. 

European Commission. 2009. 30 Good Practice case studies in university-
 business cooperation. 2009, pp. 10-15. 

Herliana, S. 2014. Regional Innovation Cluster for Small and Medium 
 Enterprises (SME): A Triple Helix Concept, Elsevier Journal, Social 
 and Behavioral Sciences No. 169. 

Ivanova, I., A., Leydesdorff, L. 2014. Rotational symmetry and the 
 transformation of innovation systems in a Triple Helix of university-
 industry-government relations. Elsevier Journal, Technological 
 Forecasting and Social Change No. 86 . 

Khan, G., F., Park, H., W. 2013. The e-government research domain: A triple 
 helix network analysis of collaboration at the regional, country and 
 institutional levels. Elsevier Journal, Government Information Quarterly 
 No. 30 

Kot, S., & Marczyk, B. (2015). IT Support in Management of Road Transport 
 Business. LAP Lambert Academic Publishing. 

Leydesdoff, L., Meyer, M. 2006. Triple Helix indicators of knowledge-based 
 innovation systems. Elsevier Journal, Science Direct, Research Policy 
 No. 35 

Martin, C., & Strungă, A. 2009. Flexicurity Dynamics and the Lisbon Strategy 
 in Romania. Romanian Journal of Education Sciences XI(2) (2009): 
 101–109 

McConnell, T. J., Parker, J. M., Eberhardt, J., Koehler, M. J., & Lundeberg, M. 
 a. 2012. Virtual Professional Learning Communities: Teachers’ 
 Perceptions of Virtual Versus Face-to-Face Professional Development. 
 Journal of Science Education and Technology 22(3) (2012): 267–277.  

Meyer, J. P., Allen, N. J., & Smith, C. A. 1993. Commitment to organizations 
 and occupations: Extension and test of a three-component  conceptualization.  
Journal of Applied Psychology. 

Provided by Diacronia.ro for IP 216.73.216.172 (2026-01-28 01:21:13 UTC)
BDD-V1864 © 2015 Sitech



363 

Mahroum, S., Al-Saleh, Y. 2013. Towards a functional framework for 
 measuring national innovation efficacy”, Elsevier Journal, Technovation 
 No. 33. 

Negrea, X. 2009. Jurnalistul român: deziderate şi interpretari. Revista de Stiinte 
 Politice 24. 

Nistor, N., Göğüş, A., & Lerche, T. 2013. Educational technology acceptance 
 across national and professional cultures: a European study, Educational 
 Technology Research and Development 61(4) (2013): 733–749. 

North, Klaus and Kumta, Gita. 2014. Knowledge Management - Value Creation 
 Through Organizational Learning. New York, NY: Springer  International 
Publishing. 

Porter, M., Delgado, M., Stern, S., 2011. Clusters, Convergence, and Economic 
 Performance. Journal of Economic Geography. 

Prentice, D. A., Miller, D. & Lightdale, J. R.. 1994. Asymmetries in 
 attachement to groups, and to their members: Distinguished between 
 common-identity and common-bond groups. Personality and Social 
 Psychology Bulletin 20 (1994): 484-93. 

Stamule, Stere, & Trjani, Bora (2015). Review of the Theoretical and Empirical 
 Literature of Consumer Ethnocentrism. Social Sciences and Education 
 Research Review, 2(1), 34-54. 

Stănescu, G. C. (2015). Breaking News and News Alert, between Information 
 and Spectacle for Rating. Social Sciences and Education Research 
 Review, 2(2), 81-91. 

Strungă, A. 2009. Curriculum and institutional innovation models for Romanian 
 universities in the context of Lisbon Strategy and European Higher 
 Education Area. Romanian Journal of Education Sciences, XI(2) (2009): 
 59–66. 

Strungă, Alexandru C. 2014. Imaginile mentale europene și identitate 
 profesionalã în formarea cadrelor didactice: aplicații în domeniul 
 învãțãmântului primar. București: Editura Universitară. 

Suciu, M. C., Florea C. A, Teodorescu I. 2014. Integration of Knowledge 
 Management into Business Process. European Conference on 
 Knowledge Management – Proceedings of ECKM (2014): 932-938. 

Todd, D., Galan Muros, V. 2013. State of European UBC – Study on the 
 Cooperation Between HEIs and Public and Private Organisations in 
 Europe. pp. 8-52 

Ţenescu, Alina. 2009. Comunicare, sens, discurs. Craiova: Editura Universitaria. 
Vlăduţescu, Ş. 2014. Didactic Communication as Tool in European Integration. 

 Communications, Applied Sciences 2(1), (2014): 85-96.  
Voinea, D. V., Busu, O. V., Opran, E. R., & Vladutescu, S. (2015). 

 Embarrassments in managerial communication. Polish Journal of 
 Management Studies, 11. 

 

Provided by Diacronia.ro for IP 216.73.216.172 (2026-01-28 01:21:13 UTC)
BDD-V1864 © 2015 Sitech

Powered by TCPDF (www.tcpdf.org)

http://www.tcpdf.org

